Lesson One: Introductory Activities to “A Force More Powerful”

TEACHER NOTES
Background:

Understanding the historical development of structures of power, authority, and governance and their evolving functions in contemporary U.S. society, and in other parts of the world, is essential for developing civic competence. In exploring this theme, students confront questions such as: 

What is power? 

What forms does it take? 

Who holds it? 

How is it gained, used, and justified? 

What is legitimate authority? How are governments created, structured, maintained, and changed? 

How can we keep government responsive to its citizens' needs and interests? 

How can individual rights be protected within the context of majority rule? 

By examining the purposes and characteristics of various governance systems, learners develop an understanding of how groups and nations attempt to resolve conflicts and seek to establish order and security. Through study of the dynamic relationships among individual rights and responsibilities, the needs of social groups, and concepts of a just society, learners become more effective problem-solvers and decision-makers when addressing the persistent issues and social
problems encountered in public life. They do so by applying concepts and methods of political science and law. In schools, this theme typically appears in units and courses dealing with government, politics, political science, history, law, and other social sciences.

At the high school level, students develop the ability to use abstract principles. They study the various systems that have been developed over the centuries to allocate and employ power and authority in the governing process. At every level, learners should have opportunities to apply their knowledge and skills to and participate in the workings of the various levels of power, authority, and governance.       (NCSS Expectation of Excellence, Bulletin 89)    
As an introduction to the series, “A Force More Powerful,” these activities are designed to encourage students to explore their own beliefs and values prior to analyzing and evaluating the concept of nonviolent conflict as presented in the documentary.  The use of Thoreau’s essay will give students an American perspective on the concept of civil disobedience as a prelude to studying the work of Gandhi and others presented in this film.

Learning Objectives 

Students will have the opportunity to:

· explain the origins and interpret the continuing influence of key ideals of the democratic republican form of government, such as individual human dignity, liberty, justice, equality, and the rule of law;

· construct a persuasive essay related to the issues and values relating to core democratic ideals; 

· analyze and explain ideas and mechanisms to meet needs and wants of citizens, establish order and security, and balance competing conceptions of a just society;

· analyze or formulate policy statements demonstrating an understanding of concerns, standards, issues, and conflicts related to universal human rights;

· analyze the role of perception, attitudes, values, and beliefs in the development of personal identity and values;

Standards List

National Council for the Social Studies - Curriculum Standards for Social Studies:


Power, Authority, & Governance: Provide for the study of how people create and change structures of power, authority, and governance.


Individual Development & Identity: Provide for the study of individual development and identity (values).


Global Connections: Provide for the study of global connections and 
interdependence.


Civic Ideals & Practices: Provide for the study of the ideals, principles, and practices of citizenship in a democratic republic.   

Language Arts:


Demonstrate competence in the general skills and strategies of persuasive writing.


Demonstrate competence in meeting the standard of four or above in each of the categories on the “Writing Scoring Guide”.

Technology:


Know the characteristics and uses of computer software programs.


Demonstrate the ability to use the Internet as an appropriate resource.

Concepts:

· Justice

· Human rights

· Civil disobedience

· Nonviolent conflict

· Democratic values

· Non-compliance

· Fair play

Tool and Materials

Paper and Pen

Copies of:

· “Democratic Beliefs and Values” 

· “Core Values of American Constitutional Democracy” 

· Universal Declaration of Human Rights (access copy at http://www.un.org/Overview/rights.html
· United States “Bill of Rights”

· Thoreau’s “On the Duty of Civil Disobedience” (see attached or access a copy on the web: URL – http://www.textlibrary.com/TITLE/civ-dis/index.htm)

· Scoring guides for writing, civics, history 

Computers with Internet access and word processing capabilities

A DVD or VHS copy of the program “A Force More Powerful”

Time Needed: Four class periods

Teaching Strategy

Day One: (depending on the length of class time, these activities may take two class periods)

1.
Put the concepts listed above on the board, leave space under each term for 
ideas generated by the class to be recorded; Have the students write a 
definition for each term in a sentence or two. After students have completed 
these definitions, have them read them aloud and discuss and record their 
ideas on the board.

2.
Next have each student make a list of at least five rights each believes they 
have. Discuss and list these on the board. Ask:  


“How do you know you have these rights?”


“What if these rights conflict with someone in authority – who has greater rights?”


 “How would you defend their rights if you believe they are being violated?”


 “Why would you choose those particular methods?”
3.
Hand out a copy of “Democratic Beliefs and Values,” discuss. Are these values 
the student ascribes to? Why/why not?

4.
Hand out a copy of “Core Values of American Constitutional Democracy,” discuss. 
Again, are these values the students agrees with and believes must be 
protected, supported, maintained? Why/why not?

5.
Hand out a copy of the “Universal Declaration of Human Rights,” discuss. 
Again, are these values the students agrees with and believes must be 
protected, supported, maintained? Why/why not?

Day Two:

6.
Introduce the Student Graphic Organizer for a Persuasive Essay – demonstrate 
how it should be used to encourage students to organize their ideas.   

7.
Have each student complete a graphic organizer in preparation for 
writing the short persuasive essay (four to five paragraphs – 200 words) in 
defense or opposition to the values discussed in day one. Essay is to be 
completed when students come to class the next day.

Day Three:

8.
Have students complete “Student Self-Assessment,” and then pair with another student to peer review essay. Take half the period for this exercise.

9.
Put the concepts: justice, human rights, civil disobedience and non-violent 
conflict on the board. Ask students if there is any relationship between these 
concepts.  Ask whether they feel justice and human rights can be protected when individuals or       groups resort to civil disobedience or non-violent conflict to 
redress what they perceive to be a lack of justice or protection of their human 
rights? Are there issues for which students would be willing to break the law? 


Explain.

Day Four:

10.
Hand out a copy of Thoreau’s essay “On the Duty of Civil Disobedience.” Have 
students read aloud in class and then discuss. Do they agree or disagree with 
the ideas expressed? As an assignment, have them write a short persuasive 
essay in agreement or opposition to Thoreau’s ideas.

11.
Introduce the series “A Force More Powerful” for the next lesson

Assessment Recommendations

Completed graphic organizer

Student Self Assessment

Peer Review

Completed Essay using scoring guides

