Lesson Two: Teaching With “A Force More Powerful”

TEACHER NOTES
Background

An understanding of civic ideals and practices of citizenship is critical to full participation in society and is a central purpose of the social studies. All people have a stake in examining civic ideals and practices across time and in diverse societies as well as at home, and in determining how to close the gap between present practices and the ideals upon which our democratic republic is based. Learners confront such questions as: 

What is civic participation and how can I be involved? 

How has the meaning of citizenship evolved? 

What is the balance between rights and responsibilities? 

What is the role of the citizen in the community and the nation, and as a member of the world community? 

How can I make a positive difference? 

In schools, this theme typically appears in units or courses dealing with history, political science, cultural anthropology, and fields such as global studies and law-related education, while also drawing upon content from the humanities.

High school students increasingly recognize the rights and responsibilities of citizens in identifying societal needs, setting directions for public policies, and working to support both individual dignity and the common good. They learn by experience how to participate in community service and political activities and how to use democratic process to influence public policy.

The realities of global interdependence require understanding the increasingly important and diverse global connections among world societies. Analysis of tensions between national interests and global priorities contributes to the development of possible solutions to persistent and emerging global issues in many fields: health care, economic development, environmental quality, universal human rights, and others. Analyzing patterns and relationships within and among world cultures, such as economic competition and interdependence, age-old ethnic enmities, political and military alliances, and others, helps learners carefully examine policy alternatives that have both national and global implications. This theme typically appears in units or courses dealing with geography, culture, and economics, but again can draw upon the natural and physical sciences and the humanities, including literature, the arts, and language.

At the high school level, students are able to think systematically about personal, national, and global decisions, interactions, and consequences, including addressing critical issues such as peace, human rights, trade, and global ecology.

Direct Action’ is a term which is often misunderstood. It has the cachet of dramatic zealotry, yet in essence, it is often quieter and more powerful than this stereotype.

To act directly is to address the actual issue of your concern. If you’re working against hunger, it’s might be simply giving someone a meal. If you’re working against homelessness, it might be taking over an abandoned house and making it livable. If you want to stop military spending, it might be refusing to pay your income taxes.

Direct action differs from symbolic protest action, which is lobbying someone in authority to change their policies. An advantage to direct action is that it doesn’t require the cooperation of the authority to be effective. If they intervene to stop your action, you have a dramatic story; if they ignore you, you’ve followed your conscience and can continue following it further. Since the action in itself has a direct effect, it has a power and strength. In practice, the most effective actions are both direct and symbolic, providing a clear witness to your beliefs.

from Direct Action by Martin Kelley     http://www.nonviolence.org/issues/direct_action.php 

Direct action is only one form of engaging in social change. Civil disobedience tends more often to be symbolic and conscience-led and often invites a violent reaction from the powers in place. However, the protesters should have set goals and plans to present these goals and beliefs in a nonviolent way. For further information review “Correcting Common Misconceptions About Nonviolent Action” and “198 Methods of Nonviolent Action” from the Albert Einstein Institution

Learning Objectives

Students will have the opportunity to:

· Compare and analyze the ways nations and organizations respond to conflicts between forces of unity and forces of diversity;

· locate, access, analyze, organize, synthesize, evaluate, and apply information about an issue – identifying, describing, and evaluating multiple points of view; 

· analyze and explain ideas and mechanisms to meet needs and wants of citizens, establish order and security, and balance competing conceptions of a just society;

· analyze or formulate policy statements demonstrating an understanding of concerns, standards, issues, and conflicts related to universal human rights;

· construct a policy statement and an action plan to achieve one or more goals related to an issue of creating a just society;

Standards List

National Council for the Social Studies - Curriculum Standards for Social Studies:


Power, Authority, & Governance: Provide for the study of how people create and 
change structures of power, authority, and governance.


Individual Development & Identity: Provide for the study of how individual 
development and identity (values).


Global Connections: Provide for the study of global connections and 
interdependence.


Civic Ideals & Practices: Provide for the study of the ideals, principles, and 
practices of citizenship in a democratic republic.

Language Arts:


Gathers and uses information for research purposes.


Demonstrate competence in the general skills and strategies of journal writing.


Demonstrate competence in meeting the standard of four or above in each of the categories on the “Writing Scoring Guide”.

Technology:


Knows the characteristics and uses of computer software programs.


Demonstrates the ability to use the Internet as an appropriate resource.

Concepts:

· Consensus Process – Tools

· Nonviolent Action

· Direct Action

· Just Society

· Rule of Law

Tool and Materials

Paper and Pen

A DVD or VHS of the program “A Force More Powerful”

Copies of:

· “Democratic Beliefs and Values” 

· “Core Values of American Constitutional Democracy” 

· Universal Declaration of Human Rights (access copy at http://www.un.org/Overview/rights.html 

· United States “Bill of Rights”

· Scoring guides for writing, civics, history, speaking

Computers with Internet access and word processing capabilities

Time Needed:

Three –  Six class periods to present the video

Four – Five class periods for research (this can be shortened if students work on research outside class time)

Two class periods for oral presentations

One class period for peer review of journals

Teaching Strategy

Day One – Three – Six:

1. 
Divide the class into six groups – one for each case study. Assign the case study by a random drawing. Groups should have no more than 4-5 students each.

NOTE: Depending on the amount of class time the teacher has, there are two options for this activity:   

Show each of the segments to the whole class, having each student write summary notes after showing the program, OR 

Assign each group to watch the segment on assigned case, take notes and be able to explain to the class the significant events from each video segment. 

2.
Introduce the Graphic Organizer and have each student complete prior to beginning the journal writing exercise.

3.
Each student is to keep a first person journal for a two-week period. They are to put themselves into the situation discussed in the presented case and write their journal entries as if they actually were there, living through the movement and demonstrations – events that occurred during the struggle for the rights that were being denied to them as a member of the opposition.

4.
Use the discussion questions in the Study Guide for a brief discussion following each section.

Day Seven –- Ten – Twelve:

5.
Prior to beginning research on the individual cases, each group needs to read the following items:


"Consensus Process": 


http://www.activism.net/peace/nvcdh/consensus.shtml
"Tools for Consensus Process": 

http://www.activism.net/peace/nvcdh/tools.shtml
"History of Mass Nonviolent Action": 
http://www.activism.net/peace/nvcdh/history.shtml
"A Journalist's Brief Glossary of Nonviolent Struggle": http://www.fiu.edu/~fcf/glossary.html
6.
Discussions and final group presentation is to use a “Consensus Process” to arrive at “final answers” to questions and analysis of the issues.

7.
After viewing the video, each group will conduct further research, in 
preparation for a group oral presentation. Consult the “Web Sites for Research Purposes” as a starting point. Use the following questions as a starting point:

a. What were the goals of the protest group?

b. Were they successful? Why/why not?

c. What could they have done differently to achieve their goals?

d. Would the methods the group used be effective in the year 2000? Why/why not?

e. If your group decides to break the existing laws, are you individually willing to accept the consequences?

f. What else did you learn about this movement through your research?

g. If you lived under the conditions as explained by the video and from what you learned from your research, would you have been willing to participate in the movement? Why/why not? Would you be an organizer or follower – explain. 

h. How would you organize your demonstrations – what goals should be set for the group – how will you make sure the goals are achieved – when will you know you have “won”?

8. Finally, each group is to analyze the movement in terms of the “Core
Democratic Values,” “Democratic Beliefs,” and the “Universal Declaration of Human Rights.” Did the conditions that existed in each situation violate these ideals? Did the dissenting group express the need to establish these beliefs and values in their society once they achieve the protest group’s goals? If not, why not? Are these values and beliefs important and necessary for a just society to flourish in place of the system that existed prior to the protests?

Day Thirteen – Fourteen: (earlier if research activities are completed as homework)

9.
Each group should be prepared for a 10-15 minute presentation with each member of the group actively involved in the presentation. A bibliography of materials consulted is to be turned in to the instructor.

10. 
Presentations should be creative – use of visuals, PowerPoint presentation, a Webpage, skit or other interactive presentation is to be encouraged, rather than just reading from note cards.

Day Fifteen: 

11. 
Have students complete “Student Self-Assessment” (see attached), and then 
work with the other members of the group for the peer review of the journal writing. 

Assessment Recommendations

Graphic Organizer and Student Self Assessment

Journals

Group bibliography

Group Oral Presentation – use Scoring Guide – Speaking 

Extensions/Adaptations

Complete any of the research activities listed in the Study Guide

Research and prepare a short research paper (1500 words) on any of the leaders of the six movements.

Research and prepare a short research paper (1500 words) on any of the following movements:


Pro-Democracy Movement in China


United Farm Workers of America – Cesar Chavez


El Salvador 1944


Argentina 1977-83


Philippines 1986


Nicaragua – post-Sandinista


Myanmar (Burma) 1988-99


Czechoslovakia 1989
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